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Radyr Comprehensive School was inspected as part of a national programme of
school inspection. The purpose of inspection is to identify good features and
shortcomings in schools in order that they may improve the quality of education
offered and raise the standards achieved by their pupils. The inspection of all
schools within a six-year cycle is also designed to give parents information about the
performanceoft hei r c¢chi |l dés school

The inspection of Radyr Comprehensive School took place between 26/04/10 and
30/04/10. An independent team of inspectors, led by Kevin Adams undertook the
inspection. Estyn, a statutory body independent of, but funded by, the National
Assembly for Wales, commissioned the inspection.

The team was required to report on the standards achieved by pupils, the quality

of education provided by the school, the quality of leadership and management

and the contribution made by the school to
cultural development.

Estynds reports follow its guidance for the
available on the Estyn website (www.estyn.gov.uk). The table below explains the
terms that Estyn uses to indicate quantities. The table is for guidance only.

Nearly all with very few exceptions
Most 90% or more

Many 70% or more

A majority over 60%

Half/around half | close to 50%

A minority below 40%

Few below 20%

Very few less than 10%

The five-point scale used to represent all inspection judgements in this report is as
follows:

Grade 1 good with outstanding features

Grade 2 good features and no important shortcomings

Grade 3 good features outweigh shortcomings

Grade 4 some good features, but shortcomings in important areas
Grade 5 many important shortcomings

There are three types of inspection.

For all inspections, there is a written report on seven key questions.
For short inspections, there are no subject reports.

For standard inspections, there are also reports on six subjects.
For full inspections, there are also reports on all subjects.

Estyn decides the kind of inspection that a school receives, mainly on the


http://www.estyn.gov.uk/

basis of its past performance. Most schools receive a standard inspection.
All nursery schools, special schools, pupil referral units and any new or
amalgamated schools receive a full inspection.

This school received a standard inspection.



Year groups and key stages

Schools use a common system of numbering year groups from the start of
compulsory schooling to 18 years of age. This system emphasises the importance of
continuity and eases communication among schools, governing bodies, parents and
LEAS.

The term O6Receptiond (R) siaémmaysthool whd e
reach the age of 5 during the academic year. Year 1 refers to the year group of
pupils who reach the age of 6 during the academic year and so on. Year 13 is the
year group of students who reach the age of 18 during the academic year.

Primary phase:

Year R Y1 Y2 Y 3 Y 4 Y5 Y 6
Ages 4-5 5-6 6-7 7-8 8-9 9-10 10-11

Secondary phase:

Year Y7 Y8 Y9 Y 10 Y11 Y 12 Y 13
Ages 11-12 | 12-13 | 13-14 | 14-15 | 15-16 | 16-17 | 17-18

The National Curriculum covers four key stages as follows:

Key stage 1 Year 1 and Year 2
Key stage 2 Year 310 Year 6
Key stage 3 Year 7 to Year 9
Key stage 4 Year 10 and Year 11

year
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Context

| The nature of the provider

1. Radyr Comprehensive School is an 11-18 co-educational community school in
the local authority of Cardiff. The total number of pupils on roll is 1258,
compared with 1384 at the time of the last inspection in April 2004. There are
313 students in the sixth form, compared with 247 in 2004. Boys outnumber
girls significantly in key stage 3.

2. The school serves a relatively prosperous area consisting of predominantly
suburban and semi-rural communities in the north-western part of the city.
The proportion of pupils entitled to free school meals is 6%, which is well
below the average of 16.3% for all secondary schools in Wales.

3. English is the first language of 96% of the pupils. A small minority of pupils
come from a variety of ethnic backgrounds and three of these pupils receive
support for English as an additional language.

4. Most pupils enter the school from its six feeder primary schools, a small
number coming from various other school s.
the full ability range, but contains a greater proportion of pupils of above
average than below average ability. Statements of special educational need
(SEN) have been made for 16 pupils, and a further 117 pupils are on the
school 6s SEN register.

5. The headteacher, one deputy and one assistant headteacher were in post at
the time of the last inspection. The other deputy headteacher and assistant
headteacher took up their posts in 2006 and 2008 respectively. Since
September 2009, a head of department has been seconded as an additional
member of the leadership team.

The school 6s priorities and targets |

6. The school aims do provide a caring and stimulating environment in which all
who learn and work are helped to achieve their full potential - and enjoy the
processo This aim is summar i seudcessandt he mot t «
enjoyment for all 6.

7. Theschoold s vi s i byR013,st will thaatain a justified local and national
reputation as a model of excellence and good practice, provide an excellent
and continually improving teaching and learning environment, and provide
outstanding opportunities for staff development.
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The school 6s target s -10 aeatoincregse tbev e me n t
effectiveness of curriculum delivery, to ensure that it is a centre of excellence

in provision at 16+, to develop a more inclusive curriculum structure and to
develop relationships and practice throughout the school.
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Summary

9. Radyr Comprehensive School is a good school in which pupils and teachers
work together happily and productively. The school has responded well to
nearly all the key issues of the 2004 inspection report and standards have
improved in all key stages since the time of that inspection. There are
outstanding features in the quality of care, support and guidance for pupils and
in the schoolgsngressmdrdes. ci ency i n wu

10. Theinspectionteamagreedwi t h t he school 6s judgements
key questions, but awarded one grade lower for four questions, and two
grades lower for the remaining question.

Table of grades awarded

Key Question Inspection grade
1 How well do learners achieve? Grade 2
2 How effective are teaching, training and assessment? Grade 2

3 How well do the learning experiences meet the needs

and interests of learners and the wider community? Grade 3
4  How well are learners cared for, guided and Grade 1
supported?
5 How effective are leadership and strategic
management? Grade 2
6 How well do leaders and managers evaluate and Grade 2
improve quality and standards?
7 How efficient are leaders and managers in using
resources? Grade 1
Standards

11. Inspectors awarded the following grades for standards in the six subjects

inspected:
Subject Key stage 3 Key stage 4 Sixth form
English 2 2 1
Science 1 1 2
History 1 1 2
Art 1 1 1
Music 2 1 1
Religious education 2 2 No grade
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12. The percentages of grades awarded for standards in the 77 lessons observed
in these subjects are:

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
38% 58% 4% 0% 0%

13.  This represents a very high proportion of lessons with no important
shortcomings. Grades are not evenly distributed across subjects and key
stages. The proportion of lessons containing some outstanding features is
exceptionally high in two of the six subjects.

Key stages 3 and 4

14, Pupil s6 attainments in statutory assessme
examinations at key stage 4 in the last three years have been mostly well
above national averages.

15. Inkey stage 3, p u p ipdrf@rrdance in the core subjects has been consistently
strong in relation to their ability and prior attainment. Their performance in the
non-core subjects has been more variable. Pupi | sdé examination r €
stage 4 have been mostly good in comparison with those of pupils in similar
schools (those with similar proportions of pupils entitled to free school meals);
their performance has been less strong against a few of the main indicators.

16. Standards in science, history and religious education have improved
significantly since the time of the last inspection. Good and very good
standards have been maintained in the other three subjects inspected.

17. In both key stages, pupils achieve at least good standards in all key skills.
Their skills in working with others are good with outstanding features. Their
bilingual skills are less well developed.

18. Pupils of all ability levels, including those with SEN, make good progress
across each key stage. Most pupils have a good understanding of what they
are doing well and what they need to do to improve. Pupils from minority
ethnic backgrounds attain results that are at least as good as those of other

pupils.

19. Nearly all pupils are well motivated, polite and courteous. Their attendance is
good and their behaviour is very good.

Sixth Form

200 Studentsd6 attainments in public examinat:.
well above national averages. Most students achieve good standards in
relation to their ability and prior attainment.



21.

22.

23.

Standards in English and history have improved since the last inspection, while
good or very good standards have been maintained in the other three subjects
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inspected in the sixth form.

Students achieve at least good standards in all key skills. The quality of their
collaborative working is often outstanding. Their bilingual competence reflects
limited progress from earlier key stages, except in the case of those students

who are studying Welsh as a subject.

Students demonstrate a mature attitude to their work, high levels of motivation
and commitment, and a good capacity to work independently. Once they have
adjusted to the new approaches to work required in the sixth form, they make

good progress. Their attendance and punctuality to lessons are good.

The quality of education and training

Key stages 3 and 4

24,

25.

26.

27.

The quality of teaching is good. In most lessons there are good working
relationships, learning objectives are clear and teachers have high

expectations

teacher so

of pther attitusledto vimek.hlia naanydassons,a n d

pl anning

i's thorough, havehei r

good opportunities to learn by working together.

The percentages of grades inspectors awarded for teaching and assessment

in the 80 lessons they observed in key stages 3 and 4 are shown below.

Grade 1

Grade 2

Grade 3

Grade 4

Grade 5

34%

50%

16%

0%

0%

The proportion of lessons that have some outstanding features is higher in key

stage 3 than in key stage 4. However, the proportion of lessons that have

some important shortcomings is also much higher in key stage 3 than in key

stage 4, representing just over a quarter of the lessons observed in that key

stage. Grades are not distributed evenly across subjects, and the proportion
of lessons containing some outstanding features is exceptionally high in three

subjects.

Il n a majority

of c |

asses,

teacher s

useful feedback to pupils. Over the last two years, teachers have improved

the way in which they use assessment to help pupils learn, particularly in key

stage 3. The quality of reporting to parents is good.

Sixth form

28.

The percentages of grades inspectors awarded for teaching and assessment

in the 29 lessons they observed in the sixth form are shown below.

mar k

exp

p
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Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
48% 41% 10% 0% 0%

29. There are outstanding features in a very high proportion of history, art, music
and English lessons, but with a much lower proportion evident in the other
lessons observed. Few lessons have important shortcomings.

30. Outstanding features relate mainly to the high quality of relationships,
teachersdé planning and preparation, quest
Additional good features include the effective sharing of learning objectives
and the planning of activities well matched to learning.

3. I n most subjects, t eachblgngstdenmtor ki ng is th
understand the demands of examination specifications and to identify what
they need to do to succeed. Reports to parents are of good quality.

Whole school

32. The curriculum in key stages 3 and 4 is suitably broad and balanced and
meets all statutory and course requirements and the needs and interests of
pupils. The key stage 3 curriculum is enhanced by the provision of learning
skills lessons in Years 7 and 8, and a second foreign language for some pupils
in Year 9. The school offers a suitable range of courses in key stage 4 and
nearly all pupils are able to follow their chosen individual pathways. However,
efforts to promote uptake for vocational courses have had limited success to
date.

33. The school offers a suitable range of curriculum choices in the sixth form, but it
does not meet statutory requirements for the provision of religious education at
this level.

34, Provision for the devel opment isgbod.pThepi | so6 |
recent introduction of the Welsh Baccalaureate Qualification (WBQ) has
enhanced the development of key skills in the sixth form.

35. The s cpravision@fout-of-hours learning and extra-curricular activities is
outstanding, and there are high levels of participation by pupils.

36. Pupils6é moral, social and cultural develo
development is good. The school meets the statutory requirement of providing
a daily act of collective worship for all pupils in key stages 3 and 4. All sixth-
form students have opted to withdraw from daily collective worship.

37. The quality of provision for personal and social education (PSE), work-related
education (WRE) and careers education and guidance (CEG) is good. The
promotion of education for sustainable development and global citizenship
(ESDGC), through both the curriculum and additional initiatives, is outstanding.

38. The school has established effective partnerships with parents, associate
primary schools and various other groups and organisations.
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39. All subjects contribute well to the development of Y Cwricwlwm Cymreig.
However, there is limited provision across the school for the development of
pupilsé bilingual skill's

40. The care, support and guidance that the school provides for its pupils has
many outstanding features, including the excellent support given to individual
pupils, a comprehensive key stage 2 7 3 transition programme, high levels of
support for pupils with SEN and a thorough and innovative approach to policy
and practice in relation to the Disability Equality Scheme (DES).

41. The school is a very caring community, where interpersonal relationships are
very good. All pupils are well known and well supported by staff at all levels.

42. The school makes very good arrangements to promote the health and
wellbeing of its pupils. Policy and practice relating to behaviour management
are also very good and reflect significant improvement since the time of the
last inspection.

43. The school 6s aim of providing equal oppor
all areas of its work.

Leadership and management

44. The school sets out appropriate aims, vision and values that are understood by
all and reflected well in practice. The headteacher allows other members of
the leadership team to apply their well-developed management skills in taking
full responsibility for designated aspects of the management of the school, and
this ensures strong leadership at this level.

45.  All heads of year and many heads of department carry out their roles
effectively and provide strong leadership of their teams. The work of a few
middle leaders is outstanding. Leadership and management are less strong in
afewsubjectareas. The school 6s | ine management sSYySs
most respects but has not been completely successful in addressing
inconsistencies at middle management level.

46. The school takes account of all national priority areas. It has made particularly
good progress in addressing aspects such as transition and ESDGC,;
bilingualism is less well developed. Arrangements for performance
management are well established, thorough and suitably linked to continuing
professional development.

47. The leadership and management of the sixth form are good. Students benefit
from good provision and support, and the school has implemented a number of
suitable strategies aimed at helping students to adjust to sixth-form work and
at raising standards, particularly in Year 12.



48.

49.

50.

51.
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Governors make an effective contribution to the management of the school.

Through the main governing body and the four committees, they apply a range

of expertise to good effect in supporting and challenging the work of the

school. They fulfil most statutory duties but they have not ensured that the

school meets statutory requirements for the provision of religious education in

the sixth formandt here are a very few omissions
and the annual report to parents.

Senior leaders and most middle leaders have a good knowledge of the

strengths and areas for development within their particular areas of

responsibility. They base their judgements on a wide range of evidence.

However, they do not currently use information from lesson observations or

from pupil sdé written work consistently
subjects.

fr

t

0]

The school 6s staffing, accommodwdralmn and

meet the needs of all pupils, although there remain a few areas for
development, for example the lower school building. There are outstanding
features in the work of support staff, the provision for newly-qualified teachers
and students, the contribution of the estates manager and his team, and the
improved provision for information technology (IT) and its impact on teaching
and standards.

Rigorous financial management, with expenditure clearly focused on teaching

and learning, has had a significant impact on raising standards since the last
inspection. The school 6s systematic planning,
available budget constitute an outstanding feature and help to ensure that the

sixth form and the school as a whole provide very good value for money.

mo
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Recommendations

In order to secure further improvement, the school should:

R1

R2

R3

R4

R5

R6

continue to raise standards of achievement, particularly in those subjects
where pupilsdéo performance in public
below expectations;

improve the quality of teaching in lessons where there are shortcomings,
particularly in key stage 3;

develop strategies to ensure consistency in middle management generally and,
in particular, in the evaluation of standards and progress in subjects;

secure further improvement in national priority areas by:

e developing further strategies to promote the full range of courses offered at
14+%;

e improving provision for the development of bilingualism;

ensure that the school meets statutory requirements with regard to:

e the provision of religious education in the sixth form*,

e the content of the school prospectus and the annual report to parents;

work in collaboration with the local authority to continue to improve aspects of
the accommodation, in particular the lower school building*

* These aspects are partly addressed in the current school improvement plan.

The governing body is responsible for amending its current development plan to
incorporate action in response to the recommendations within 45 working days of
receiving this report, showing what the school is going to do about the
recommendations. This plan, or a summary of it, will be circulated to all parents at
the school.

exami

r



Report by Kevin Adams
Radyr Comprehensive School, 26/04/10

Standards

Key Question 1. How well do learners achieve?

\ Grade 2: Good features and no important shortcomings

52. Inits self-evaluation report, the school awarded a grade 1 for this key question.
The inspection team did identify some outstanding features, particularly in
relation to some of the subjects inspected in detail. However, when they
considered the standards observed inlessonsandi n p u p i tbgstiger witlo r k
pupil s6 p e statuorymssessamentsiamd public examinations in the
last three years, they judged that there were insufficient outstanding features
overall to justify the higher grade.

Key stages 3 and 4

53. Pupil sé attainments in statutory assessme
examinations at key stage 4 in the last three years have been mostly well
above national averages.

54. In key stage 3, the results of statutory assessments in the separate core
subjects placed the school in the highest quarter of its group of similar schools
(those with fewer than 10% of pupils entitled to free school meals) in each
year, except for English in 2007. Performance in the core subjects has been
similarly strong in relation to that of other members of R a d y fandlysof
schools!, with particularly high levels of performance at level 6 and above and
in science generally.

55. The proportion of pupils attaining level 5 or above in all three core subjects
increased by six percentage points over the three years, to stand 24 points
above the national average in 2009. Compared with the time of the last
inspection, the school s performance in r
slightly less strong in 2009 in each separate core subject, but slightly stronger
in relation to the attainment of level 5 or above in all three.

56. Interms of the value added from the end of the previous key stage,pupi | s 6
performance in the last three years has been consistently in line with, or better
than, that of pupils of similar prior attainment and backgrounds in other schools
in Wales?.

57. Results in a minority of the non-core subjects have been consistently in the top
half of the group of similar schools. Those in the remainder of subjects have
been more variable and often lower. This variation in results is partly

Families of schools were created in 2009 to enable schools to compare their performance to similar
schools across Wales. These families were provisional for 2009. Families include schools with
similar proportions of pupils entitled to free school meals, living in deprived areas, from ethnic
minority backgrounds, and having special educational needs.

2This comparison is based on data proswalueed in the Wel
Added Summary.

10



58.

59.

60.

61.

62.

63.
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attributable to inaccuracies in teacher assessment, which is less well
established in the non-core subjects.

Girls outperform boys in almost all respects. While the pattern has varied to a
certain extent from year to year and from subject to subject, it is not
significantly different overall from that in Wales as a whole.

In key stage 4, the proportion of pupils attaining the Level 2 Threshold® has

remained constant in the last three years - above the Wales average, but by a

smaller margin in each year. When compared with similar schools,

performance was in the highest quarter in 2007 and 2008, and in the second

quarteri n 2009. Pupi | s delaThreshadldrinciedimgan A*C t he L e
pass in English and mathematics has fallen very slightly over the three-year

period but remains in the highest quarter.

Pupi | sb6 at t-Ggradesm the separfate €ote subjects rose from 2007
to 2009, mostly in line with trends in Wales as a whole. Performance in
science was in the highest quarter of similar schools in all three years, that in
English and mathematics in two years out of three. The proportion of pupils
attaining A*-C grades in all three core subjects increased by a lesser extent
than nationally over the period, but remained in the highest quarter.

The percentage of pupils attaining the Level 1 Threshold* increased slightly, in

line with the Wales average, between 2007 and 2009. It was in the second

guarter of the group of similar schools in two of these years, and in the third

guarter in the other year. I n the same period, pupil sbd
score® declined in relation to the Wales average, taking performance from the

highest quarter to the third quarter of similar schools.

Only two or three pupils left school without a recognised qualification in each of
the last three years; this is in line with the national average. At the end of Year
11 in 2009, 89% of pupils continued in full-time education in school or in further
education. Only 1.4% of the cohort are known to be not in education,
employment or training; this is much better than the national average.

The school 6s performance in comparison wi
for the majority of indicators, above average in 2007 and 2008, and close to
the average in 2009. Pupi | s6 performance in terms of

previous key stages (as compared with pupils of similar ability levels and
backgrounds in other schools) has been more mixed®: in 2007, pupils
performed mostly in line with, and in some respects above, expectations;
however, in 2009, and more significantly in 2008, aspects of performance were
below expectations.

a volume of qualifications at Level 2, equivalent to five GCSE grades A*-C
a volume of qualifications at Level 1, equivalent to five GCSE grades D-G
The wider points score includes an allocation of points for each externally approved

qualification that a pupil attains.
® This comparison is based on data provided in the Wel
Added Summary.

11
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Girls consistently outperform boys. For Level 2 indicators, the pattern is in line
with that in Wales as a whole. In terms of average wider points score and
attainment of the Level 1 Threshold, t he gap bet ween gi
performance is narrower at school than at national level.

P u p iexamidation performance at key stage 4 reflects overall improvement
since the time of the last inspection, particularly in relation to Level 2
indicators.

In the six subjects inspected, standards are good with outstanding features in
science, history and art in both key stages, and in music in key stage 4. In
music in key stage 3, and in English and religious education in both key
stages, there are good features and no important shortcomings. Standards in
science, history and religious education have improved significantly since the
time of the last inspection. Good and very good standards have been
maintained in the other three subjects.

The following table shows the percentages of grades awarded for standards in
all the lessons observed at key stages 3 and 4 in these six subjects.

54 lessons Gradel | Grade 2 | Grade 3 Grade 4 Grade 5

Key stage 3 41% 52% 7% 0% 0%

Key stage 4 33% 63% 4% 0% 0%

Key stages 3 and 4 37% 57% 6% 0% 0%

68.

69.

70.

71.

72.

The figure of 94% of lessons at grade 1 or 2 is well above the average of 73%
for all secondary schools inspected in Wales in 2008-9 (as reported in the
Chief I nspectordés Annual Report for
set for 2010. It represents a very high proportion of lessons with no important
shortcomings.

Compared with the last inspection, the proportion of lessons graded 1 or 2 in
key stage 3 has increased from 63% to 93%, and that in key stage 4 from 57%
to 96%. This clearly reflects significant improvement within the subjects
inspected. (It is not possible to make a precise evaluation of the improvement
across the school as a whole from these figures because of the different
evidence base for each inspection).

The percentages shown above do not represent an even distribution of grades
across the six subjects. For example, the total number of lessons graded 1
includes exceptionally high proportions of such lessons in two of the subjects.

Pupils of all ability levels achieve well in lessons, including pupils with SEN
and more able and talented pupils. The strong performance of more able
pupils is reflected in the numbers attaining level 7 and above by the end of key
stage 3, and A* grades at GCSE. Pupils from minority ethnic backgrounds
attain results that are in line with, and sometimes better than, those of other
pupils in the school.

The standardofpupi | s 6 ¢ o mmu ngoad & tdthdkey stagkes. | | s
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74.

75.

76.

77.

78.

79.

80.

81.
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Nearly all pupils listen attentively to their teachers and demonstrate
understanding through their responses. They also listen carefully to the
comments of other pupils. Many pupils are able to give extended and
considered oral responses, hold stimulating discussions and use technical
subject vocabulary effectively. Nearly all pupils express themselves clearly
and confidently when speaking within groups or pairs.

Most pupils read confidently, can comprehend a range of texts and apply their
reading skills appropriately across the various subject areas. When they read
aloud, most do so fluently. Most pupils are able to write confidently and
accurately in a range of styles, including both factual and imaginative work.

They make appropriate use of technical vocabulary relating to particular

subjects. There is some variation in the
in both key stages.

Standards in information and communications technology (ICT) have improved
since the last inspection and are now good. In key stage 3, many pupils
prepare and present information well using word processing or multimedia
software, and use the internet well for research. In some subjects, they make
effective use of subject-specific software to enhance their work. Pupils in key
stage 4 continue to use IT resources well, particularly for research,
investigation, and the presentation of work.

Nearly all pupils demonstrate good mathematical skills and are able to apply
these appropriately in their work in different subjects, for example in relevant
contexts in mathematics, science, physical education and technology.

Pupilsd bilingual skill s hateomingg.dMosti f eat ur

pupils make suitable progress in Welsh lessons. In other contexts, they show
understanding when teachers use simple Welsh phrases and they are able to

use the language at a basic level for answering the register, counting in Welsh
and writing the date.

Pupil sd6 compl eted wor k and t hpagilsase en
making good progress in acquiring knowledge, understanding and skills and in
applying these in a range of new situations.

Most pupils have a good understanding of what they are doing well and what
they need to do to improve. Effective use of a range of appropriate
assessment for learning strategies by many teachers helps pupils with this.
Most pupils are aware of their target levels and grades for each subject, and
are making good progress towards these.

Nearly all pupils are keen to learn and are willing participants in lessons. Most
demonstrate enthusiasm for their work and maintain very good levels of
concentration. They are keen to contribute to whole-class, small group and
paired activities.

Standards of behaviour are very good. This applies to lessons, to behaviour in
the yard, and also to movement around the school, despite the many narrow

13
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corridors. Nearly all pupils are courteous and show respect for one another,
and for teachers and other adults. This is a school where pupils and teachers
work together happily.

82. Attendance over the last year has been above the national average and in line
with that of similar schools. Unauthorised absence is slightly above the
national average; this is because the school does not give permission for
pupils to take holidays during term time. Nearly all pupils arrive punctually for
school each day. The lateness of a few pupils to lessons causes a delayed
start in a very few cases.

83.  Most pupils demonstrate good thinking skills and apply these well in a variety
of situations, for example lesson starters and carefully planned group activities.
In art, pupils in some classes demonstrate outstanding thinking skills when
they plan, develop and reflect on their work. In a few subjects, and particularly
in history, more able pupils demonstrate the ability to apply higher-order
thinking skills.

84. Pupils apply problem-solving skills effectively in a range of situations across
many subjects. When given suitable opportunities, many pupils also
demonstrate good creative skills; these are particularly evident in art and
music, but also feature in some lessons in other subjects, for example English
and technology.

85. Pupil s o6 iewdrkingib goodanith outstanding features. In many
lessons, pupils work together very effectively in pairs or small groups,
demonstrating a mature approach, a good understanding of roles and
responsibilities, and respect for the views of others. They provide very good
support for one another, and their collaborative working often has a significant
positive effect on the standards that they achieve. Compared with the time of
the last inspection, pupils now receive many more opportunities to work
independently of the teacher, and consequently they demonstrate improved
confidence and skill levels.

86. Pupils make very good progress in developing their personal, social and moral
skills. They enjoy very good relationships with other pupils and staff. They
demonstrate clearly, through their comments and actions, respect for diversity
within the school and the community.

Sixth form
87. Studentsd6 attainments in public examinat:.
well above national averages and generally in line with expectations in relation

to their ability and prior attainment.

88. The proportion of students attaining the Level 3 Threshold’ rose by five
percentage points in the last three years, reaching 100% in 2009 and reflecting

" avolume of qualifications at Level 3, equivalent to 2 A-E passes at A level
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improvement in relation to the national average. St udent sd6 average Wwi
points score and the proportion of students attaining two or more passes at

grades A-C remained above the national average, but by a reducing margin

over the three-year period.

89. The proportions attaining two or more A-C grades and two or more A-E grades
have improved significantly since the time of the last inspection.

90. Atthe end of the 2008-9 academic year, most Year 12 students remained at
the school to continue their studies in Year 13, while a high proportion of Year
13 students proceeded to higher education or further education.

91. In the subjects inspected, standards are good with outstanding features in
English, art and music. In science and history, there are good features and no
important shortcomings. The grades awarded for English and history reflect
improvement since the last inspection, while the other subjects maintain good
or very good standards. There is insufficient evidence to judge standards in
religious education.

92. The following table shows the percentages of grades awarded for standards in
all the lessons observed in the five subjects inspected in the sixth form.

23 lessons Gradel | Grade?2 | Grade 3 | Grade4 | Grade5
Sixth form 39% 61% 0% 0% 0%

93. The proportion of lessons graded 1 or 2 was 100%, which is well above the
figure of 83% in all sixth forms inspected in Wales in 2007-8° and reflects a
significant increase on the 78% reported in the last inspection. As with key
stages 3 and 4, the evidence base is different from the last inspection; in this
case, the number of subjects is one fewer again and the sample of lessons
much smaller.

94, Standards in communication skills are goo
are mature and well balanced, and students are able to use technical
vocabulary accurately to inform their discussions. They are able to consider
and explain their ideas effectively, 1|ist
extended answers in response to questions.

95. Most students can comprehend a variety of text and respond effectively, noting
key issues and other relevant i nformation
good, and more able students often produce fluent extended written work.

96. Almost all sixth-form students regularly use ICT well for research and
communication. In science, students use applications such as data-logging
and modelling software with confidence, and this enhances their learning.
Sixth-form students are generally more independent than younger pupils in
their use of ICT to support their studies.

®  TheChi ef I nspector 6s Afisitheanost rBcerm ane to give separag figlirés for
the sixth form.
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97. Students demonstrate good mathematical skills and they are able to apply
these, where relevant, in the subjects that they study. Some physics and
chemistry students demonstrate particularly high skill levels in working with
formulae and equations.

98. Nearly all students have good language skills in English. St udent sd bi |l i n
competence reflects limited progress from earlier key stages, except in the
case of those students who are studying Welsh as a subject.

{®)

99. Students make good, and in some cases very good, progress in lessons.
Their progress is generally less good during the first part of Year 12, when
many experience some difficulty in adjusting to the new approaches required
for sixth-form study. However, nearly all improve during the course of the year
and secure good progress across the key stage as a whole. Once settled,
students demonstrate the ability to work well independently. The quality of
their collaborative work is often outstanding.

100. Students demonstrate high levels of motivation and commitment. They
behave very well and are polite and courteous. St udent sd attendance

punctuality to lessons are good.

101. Most students show a good awareness of their own strengths and areas for
development, and are able to plan effectively to improve their work. They
know their target grades for each subject, and most are making good progress
towards these.

The quality of education and training

Key Question 2. How effective are teaching, training and assessment?

\ Grade 2: Good features and no important shortcomings

102. Inits self-evaluation report, the school awarded a grade 1 for this key question.
The inspection team judged the quality of teaching and assessment to be
grade 2 because, although there are outstanding features in a minority of
lessons, these are unevenly distributed across subjects and key stages, and
their impact on standards of achievement across the school is insufficient to
justify the higher grade.

Key stages 3 and 4

103. The following table shows the percentages of grades awarded for the quality of
teaching and assessment in all lessons inspected in key stages 3 and 4.

80 lessons Grade 1 Grade 2 Grade 3 Grade 4 | Grade 5
Key stage 3 40% 35% 26% 0% 0%
Key stage 4 27% 68% 5% 0% 0%

Key stages 3 and 4 34% 50% 16% 0% 0%
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104. The figure of 84% of lessons awarded grades 1 and 2 is above the national
average of 76% for all secondary schools inspected in 2008-9 and the Welsh
Assembly Government target of 80% for 2010, and is a good feature.

105. The proportion of lessons awarded grade 1 for teaching and assessment is
particularly high in three subjects, and is generally much higher in the subjects
inspected in detail than in the other lessons observed during the inspection.

106. The proportion of lessons that have some outstanding features is higher in key
stage 3 than in key stage 4. However, the proportion of lessons that have
some important shortcomings is also much higher, representing just over a
quarter of the lessons observed at that key stage.

107. In a minority of lessons observed in key stage 3 and key stage 4, there are
some outstanding features in teaching, including:
e highly effective planning, meeting al/|l o
¢ excellent relationships and support for individuals;
e high quality displays, presentations and extended learning opportunities
that excite and engage pupils;
e questioning that is intensive, open-ended and very effectively targeted at
individuals, stimulating pupils to think deeply about their work; and
e very good provision for pupils to take responsibility for their own learning
and apply a wide range of thinking and other learning skills.

108. In key stage 3, these lessons are mainly in science, art, English and history. In
key stage 4, a majority of these lessons are in science and history.

109. There are many good features that are common to a high proportion of

lessons. For example:

e in nearly all lessons there are friendly and purposeful working relationships
between teachers and pupils;

e most teachers have high expectations of
to work, and pupils respond well to these expectations;

e most teachers make the purpose of lessons clear and review learning
thoroughly through questioning;

e in many | essons, teachersdé6 planning is t
time and appropriate learning resources, and they provide pupils with good
opportunities to learn by working together;

¢ many teachers explain and instruct clearly, applying good subject
knowledge;

e in many lessons at key stage 3, teachers provide pupils with a wide range
of challenging tasks and activities which most pupils complete at a good
pace; and

e many teachers use ICT effectively to enhance the clarity of their
explanations.

110. A minority of key stage 3 lessons and a very few key stage 4 lessons have
some important shortcomings; for example:
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« planning is ineffective, so the activities, resources or support provided do
not fully meet the needs of all pupils;
e the teacher does not manage to engage all pupils in learning, leading to a
loss of pace and limited progress;
e the grouping of pupils is not appropriate for the task set;
e (questioning does not encourage or allow suitably detailed responses or
does not involve enough pupils; and
e teachers provide pupils with materials containing factual errors or do not
fully understand how t o efleetiveyl op pupi |l so

111. | n most | essons, teachersod use of Wel sh t
restricted to taking the register and brief greetings.

112. In many subjects, homework provides pupils with appropriate tasks that
effectively extend their learning beyond the classroom.

113. I n a majority of classes, teachers mark p
and they give pupils useful feedback about the quality of that work. Over the
last two years, teachers have improved their assessment, which they now use
more effectively to help pupils learn. In particular:
e teachers share learning objectives with pupils in nearly all lessons, and in a
majority of cases they use questioning and observation well to monitor
pupil sé progress towards those objective
¢ nearly all pupils receive oral and written feedback which helps them to
understand how they can improve their work;
e most teachers encourage pupils to assess their own work and that of other
pupils regularly; in around half of these assessments, pupils show that they
understand what they do well and what most needs to improve; and

e most teachers monitor and record pupil sg
use this assessment information effectively to plan to meet the needs of
individuals.

114. Teachers generally apply these strategies more consistently in key stage 3
than in key stage 4. However, in a majority of classes in key stage 4, marking
is rigorous and prepares pupils well for the challenge they will face in GCSE
and other examinations.

115. Departments and year teams work together effectively to monitor progress and
respond to underachievement. Most pupils can recall their target levels or
grades and know how well they are currently performing in relation to those

targets.

116. Most subjects have achieved accreditationf or t heir portfolios o
key stage 3. However, in a minority of non-core subjects, the assessment of
pupilsé | evels at the end of key stage 3

degree of variation in results from year to year.

117. The school meets statutory requirements for assessment and fulfils the
regulations of examination boards.
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118. The quality of reporting to parents is good. Progress reports, annual reports
and parentsd6 meetings help the school and
underachievement. The annual report and end-of-key-stage report meet all
statutory requirements. Heads of year and form tutors summarise learning
and respond to parental comments appropri
comments is generally good but, in a few reports, comments lack specific
detail about progress in subjects and do not provide sufficient guidance about
how to improve.

Sixth form

119. In the sixth form, there are outstanding features in a very high proportion of
history, art, music and English lessons, but with a much lower proportion
evident in the other lessons observed. Few lessons have important
shortcomings.

120. Grades for the quality of teaching in all lessons observed in the sixth form are:

29 lessons Gradel | Grade?2 | Grade 3 | Grade 4 | Grade 5
Sixth form 48% 41% 10% 0% 0%

121. Outstanding features in teaching in sixth-form lessons include:

« well-established and productive relationships between students and
teachers;

« very high quality planning and preparation which have a significant impact
on the standards achieved by students;

e particularly effective one-to-one support and outstanding opportunities for
students to learn from one other; and

« skilful questioning that challenges students to think deeply.

122. Good features found in most sixth-form lessons include:

« careful planning, including the preparation of good quality resources for
learning;

e teachersé good subject knowl edge;

e good relationships, with teachers having high expectations of their
students;

« learning activities and classroom organisation that are well matched to the
planned learning;

o clear learning objectives that are shared with students.

123. In a few lessons in the sixth form, planning is inappropriate or does not fully
meet studentsd needs, the pace itwlensoo sl o
leads to ineffective discussion, or there is insufficient rigour when teachers
work with students to consolidate learning.

124. ' n most subjects, teachersd6 marking is th
understand the demands of examination specifications and what they need to
do to succeed. In a few classes, marking lacks rigour, is irregular or provides
insufficient feedback to students about how to improve. The use of
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assessment to help students improve is outstanding in art and history, and
good in a majority of other subjects.

125. Sixth-form reports provide students with helpful information about their work,
including identification of what needs to improve and how individual students
can improve their performance.

Key Question 3: How well do the learning experiences meet the needs and
interests of learners and the wider community?

\ Grade 3: Good features outweigh shortcomings

126. The school awarded a grade 1 for this key question. The inspection team
awarded grade 3 because there is an important shortcoming in that the school
does not meet statutory requirements for the provision of religious education in
the sixth form.

127. The curriculum meets all statutory and course requirements at key stages 3
and 4.

128. In key stage 3, the curriculum is appropriately balanced and includes provision
for all national curriculum subjects as well as religious education, PSE and
drama. The curriculum is enhanced in Years 7 and 8 by the inclusion of
learning skills lessons, and in Year 9 by the provision of an additional foreign
language for some pupils and key skills lessons for the remainder. Learning
experiences meet individual pupil sbé needs
progress from key stage 2 and throughout the key stage.

129. In key stage 4, pupils study all statutory subjects and choose from a range of
courses representing all five domains of learning. By basing its provision each
year on information about pupilsd preferr
to allow nearly all pupils to follow their chosen individual pathways. The
school 6s option menu meets the requiremen
(Wales) Measure, 2009. While the school has established appropriate
partnerships with other establishments to offer a full range of courses, its
efforts to promote uptake for vocational courses have had limited success to
date. An extended opportunities programme linked with Coleg Glan Hafren
makes suitable provision for a small number of pupils.

130. In the sixth form, there are suitable option arrangements that allow students to
choose from mainly GCE AS and A levels and a few BTEC courses, again with
a free choice system in place to seek to meet the needs of as many students
as possible. The school has introduced the Welsh Baccalaureate Qualification
(WBQ) this year, and good planning ensures that students gain maximum
benefit from this enhanced provision. The school has planned a programme
for delivering religious education through a series of whole-day events, and
some progress has been made with introducing this into Year 12. However,
the school has made no arrangements for current Year 13 students and its
provision as a whole does not meet statutory requirements.
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The school makes good provision foH the d
departments develop key skills appropriately within their subject areas. A

Skills Group monitors basic and key skills provision across the curriculum, and

has also begun to develop suitable strategies to enhance provision, for

exampleadé Ski Il Il of t he Moareoppdrtunities far many Year e . Th
9 pupils and all Year 12 students (through the WBQ) to gain key skills
gualifications. The school makes good pr

skills and has consistently retained the Basic Skills Quality Mark.

The school provides an impressive range of out-of-hours learning and extra-
curricular activities, with a high proportion of pupil involvement across all key
stages. This is an outstanding feature. The school has achieved the Quality
Mark for Out-of-Hours Learning, and pupils gain accreditation through the

Childrends University for their participa
Close |Ilinks between the school s sports p
Government 6s 5x60 i niti atperieneesthatkelptoe a wi d

develop positive attitudes towards sports in general. Pupils also benefit from a
good range of high quality provision in many other areas, including music and
drama. Educational visits, both in this country and abroad, contribute

significantlyt o t he devel opment of pupilsd soci al
school 6s provision, which is open to al/l
and makes a valwuable contribution to the
and the raising of their self-esteem.

Pupil sdé moral, social and cultural develo

development is good. All subjects make an appropriate contribution to the

devel opment of Y Cwricwlwm Cymreig and he
their own culture. The school makes suitable provision for spiritual

development through assemblies and tutorials as well as some curriculum

subjects. The &é6Thoughts for the Week®O progr amme
pupils to consider spiritual and moral issues. The school meets the statutory

requirement of providing a daily act of collective worship for all pupils in key

stages 3 and 4. In the sixth form, all students have opted to withdraw from

daily collective worship.

There are effective partnerships between the school and parents.

A committed group of parents makes a valuable contribution to musical and
sports activities. Curricular links with associate primary schools, for example in
physical education, Welsh and French, are very effective in helping to ensure
continuity of learning and good progress for pupils. Partnerships with the
community, the careers service and other agencies are good. There are well-
established links with initial teacher training institutions.

The school makes good provision for PSE through a broad, balanced

programme that meets all requi Webkeadht s . T
CEG is also good. Within the PSE programme there are careers units from

Year 7 to Year 13. The school also arranges key activity days which promote

the world of work, for example an Enterprise Day in Year 9 and an Industry

Day in Year 10. Close collaboration between the school and Careers Wales
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ensures that pupils have access to suitable guidance when making choices at
the end of key stages 3 and 4. Work experience for pupils in Years 10 and 12
is well established, with close monitoring of the quality of pupil placements. A
few teachers have also benefited from work experience.

136. The school makes provision f ammEndlishe devel o
across a range of subjects. All pupils in key stages 3 and 4 receive lessons in
Welsh second language. In key stage 4, pupils are able to achieve a GCSE
qualification in Welsh second language, with most pupils opting for the short
course. Thereissomes ui t abl e additional provision t
skills, for example teachersodé use of key
tutorials and assemblies, and a Welsh club run in conjunction with the Youth
Service. However, overall provision for the development of bilingualism across
the school is limited.

137. The school effectively tackles stereotyping and social disadvantage and
promotes high achievement and equal opportunities for all pupils.

138. The promotion of ESDGC is an outstanding feature in the school. There is a
strong focus on initiatives that have a positive impact on the curriculum and on
rai sing all p WPariicllas sirengthg anredatior te sustainable
development include well co-ordinated cross-curricular provision in geography,
science and design technology, and a range of activities and initiatives outside
lessons that have contributed to the achievement of the Silver Award Green
Flag. Provision for the development of global citizenship includes a Fair Trade
club, two multi-national projects and close links with schools in Europe and
Asia.

139. The school reflects well national priorities for lifelong learning and community
regeneration.

Key Question 4. How well are learners cared for, guided and supported?

\ Grade 1. Good with outstanding features

140. Thi s grade mat c hes -avdluatiorsjuddement. dhe o wn sel f
inspection team awarded this grade because it identified outstanding features
in the support provided for individual pupils at all levels, the arrangements for
transition from key stage 2, the support
approach to practice in relation to the DES. The team judged that the
consistently high quality of care and support is making a significant
contribution to maintaining and improving standards in the school.

141. The school is a very caring community, where interpersonal relationships at all
levels are very good. The learning environment encourages respect, and
pupils respond accordingly. There is a clear, well-planned pastoral structure,
and this provides the basis for outstanding care and support that place a clear
focus on individual needs. The school 6s
and are well understood by pupils and teachers alike. All staff place a very
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high value on their pastoral roles and responsibilities and carry them out with
an exceptional degree of thoroughness, efficiency and consistency.
Communication and team work are very effective at all levels from form tutor to
senior leader. Heads of year provide consistently strong leadership of their
teams.

All pupils are well known and well supported by staff at all levels. Heads of
Year (with the exception of Year 7) stay with their cohort as they move through
key stages 3 and 4, and this helps to maintain and build on the relationships
that they establish with pupils. The location of the base rooms for all forms in
each particular year group in the same area of the school results in a cohesive
year group ethos that has many benefits for the pupils. Pupils feel safe and
secure knowing that they have immediate and easy access to heads and
assistant heads of year; also, communications and actions on any matter are
quick, efficient and effective.

Heads of year gather det aidomldandiacallemic mat i

development and use this effectively to monitor the progress of individual
pupils. Regular meetings allow staff to share information and respond quickly
to any issues that arise. Staff give particular attention to monitoring the
progress of vulnerable pupils; as a result of the support they receive, many of
these pupils make good progress in improving their attendance, attainment
and relationships with staff.

The school has an open-door policy for parents and carers to discuss any
issue of concern. Parents are seen as key partners in learning, and staff with
pastoral responsibilities are readily available to meet them, either in school or
at home. The school is constantly seeking further ways of engaging with

parents. T he pugs pupils @d paterstswithegpood mformationd

on behaviour, punctuality, attendance and homework.

The school has established very good links with a range of other partners who
provide support for individual pupils. Effective working relationships with the
on-site youth workers benefit the pastoral team with the sharing of information.

Outstanding arrangements are in place to support pupils in their move from
primary to secondary school. The school works very well in collaboration with
its associate primary schools. Together, they have established very strong
curricular links across a broad range of core and foundation subjects and
through additional ventures such as the Physical Education and School Sport
(PESS) initiative. They also arrange a variety of activities during Year 6 that
help pupils to get to know teachers, other pupils and the school. These
arrangements are very effective in ensuring that pupils settle in quickly at their
new school and in securingverygoodcont i nuity in pupi

Pupil surveys in Year 6 generate detailed information that staff use extremely
effectively to plan provision and to allay any concerns. The school undertakes
a further survey early in Year 7 to assess how well pupils have settled and are
coping with the demands of a larger school. The same head of year takes
responsibility for each new Year 7 group, and this helps the school to maintain
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strong links and undertake very effective planning with associate primary

schools. Year 7 pupils report that they found both curricular and social

aspects of the transition arrangements to be extremely helpful; the school has

consulted them regarding any improvements that could be made. Parents of

Year 7 pupils emphasise the value of the additional autumn term meeting with

form tutors to discuss how well pupils are
records indicate that most pupils make good progress or better in Year 7, and

this is confirmed by the good and very good standards that inspectors

observed in lessons and in pupil s 6 .wor Kk

Teachers plan and deliver tutorial period
Weekdé6 programme is well designed and ensu
consistency in the school ds provision for

and assemblies. The PSE programme covers a good range of appropriate
topics. Many outside agencies, including the police, make an effective
contribution to this programme.

Pupils in Year 9 receive good information and advice from the school and the
careers adviser in relation to 14-19 Learning Pathways. Year 11 pupils receive
helpful advice about future subject choices and careers. In addition, pupils in
both year groups have an individual guidance interview with a senior member
of staff and head of year, often with their parents also present.

In Years 9 to13, form tutors perform many of the functions of a learning coach.
They hold termly meetings with all pupils, either one-to-one or in small groups,
during which they provide appropriate guidance and support. From Year 10
onwards, staff identify groups of pupils to receive additional mentoring support,
and the progress of these pupils is closely and effectively tracked by the head
of year and key stage leader.

The school has a very thorough system in place for monitoring attendance,
and heads of year work well with the education welfare officer and the school
attendance officer to secure its effective implementation.

All staff have access to an excellent IT-based behaviour log that allows them

to take immediateact i on i n | ine with the school 6s
policy. Pastoral staff use this system effectively to monitor any persistent poor

behaviour. Staff record details of merits and early stages of sanctions in

pupil sé planner s i volvegarents atthe earliastnf or m and i
opportunity. Arrangements for the use of the Internal Exclusion Room are well

managed, and regularly monitored.

The school has very good arrangements to promote the health and wellbeing
of all pupils. The out-of-hours learning programme provides very good
opportunities for participation in a wide range of activities that promote a
healthy lifestyle. The school consults with pupils regularly in seeking to provide
additional activities that will engage and appeal to even more pupils.

There are appropriate, well-established arrangements for first aid within the
school, with twelve qualified first-aiders on site. The school nurse, who visits
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once a week, provides counselling support to supplement the new on-line
counselling service that is available to all pupils.

The school has well documented and effective child protection procedures.
There is a designated and trained senior member of staff, and fully trained
reserves. All staff have received suitable training in child protection matters.

The school council is well established and effective. Its members take a
strong lead in canvassing the views of their peers through surveys and year
councils to highlight areas of concern and to establish priorities for their work
plan. Appropriate sub-groups lead developments on the identified priorities of
healthy eating and eco-schools. Members of the council liaise effectively with
the Cardiff Youth Forum and the local community council.

The Special Educational Needs coordinator (SENCO) works closely with the

team of teaching assistants (TAs) and key academic and pastoral staff to

provide outstanding support for pupils with a range of SEN. The team hold
regular meetingst o di scuss individual pupil so
support. Pupils with SEN are welcomed in the department during break and
lunch times, and this provides valuable support for their emotional

development.

The SENCO provides outstanding support and advice on teaching resources
and strategies to each department. The TAs provide effective additional
support for pupils, either individually or in small groups. Appropriate
assessment of pupils is undertaken in the associate primary schools and on
entry to the school. This enables staff to identify pupils with a range of
additional learning needs, including more able and talented (MAT) pupils, and
to organise appropriate support.

The school meets the statutory requirements for inclusive education.

Individual education plans (IEPs) are of outstanding quality. They provide
clear, individual targets set in consultation with departments, together with very
good advice on the particular strategies for teaching and classroom
management that are likely to have maximum benefit for individual pupils. All
IEPs include relevant measurable targets and clear criteria for success and
development, and these are regularly reviewed. Nearly all teachers make very
effective use of IEPs to plan suitable activities and provide very good support
for pupils. Pupils with SEN achieve good, and sometimes very good,
standards.

The school provides effective additional learning support, where required, to

i mprove pupilsd | iteracy andppropuateer acy
support for pupils with very specific learning needs. Records show that these
pupils are making good progress and are gaining confidence in their own

ability.

In consultation with pupils and parents, the school has developed a very

effective behaviour policy that is clearly understood by all. High expectations
of behaviour are evident throughout the school, and teachers apply
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appropriate rewards and sanctions consistently. This reflects considerable
improvement since the time of the last inspection. The pastoral team use
target and progress cards and personal support plans effectively to support
behaviour and progress issues. Referral to partner agencies for additional
support is well co-ordinated through the SENCO and senior leaders.

The school deals effectively with incidents of inappropriate behaviour. Any
incident of oppressive behaviour is taken seriously, monitored and recorded.
A clear anti-bullying policy and procedures are in place and are understood by
pupils. The school council is developing plans for an e-mail system that will
allow pupils to notify any incidents of bullying.

All pupils, regardless of gender and race, have equal access to the curriculum
and other school activities. The school promotes multi-cultural understanding
successfully through a number of subjects and through such whole-school
activities as assembilies.

The school has an outstanding, innovative approach to practice in relation to

the statutory DES. The consultation process to produce the action plan,
involving governors, staff and pgemda&nt s,
The school has modified the physical environment, where necessary, and has
demonstrated clearly that it is prepared to take whatever action is necessary to
accommodate individual needs. The school has undertaken a review and an

impact assessment of its behaviour management, SEN and MAT policies, and

has modified these appropriately to make reasonable adjustments for pupils

covered under the DES.
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Leadership and management

Key Question 5: How effective are leadership and strategic management?

\ Grade 2: Good features and no important shortcomings \

165. The school awarded a grade 1 for this key question. The inspection team
awarded one grade lower because, although they identified many strengths,
they judged that there are insufficient outstanding features in leadership and
management across the school to justify the higher grade.

166. The school 6s 06Str at eigd0i3 sdisroat appropdatelaitns, f or 20
vision and values, supported by clear commitments. These were agreed
following a thorough process of consultation that involved staff, governors,
parents and pupils. The plan underpins all school policies and planning. Its
principles are shared by all staff and are reflected well in practice across the
school.

167. The headteacher tooktheleadinest abl i shi ng the school 6s
and clearly promotes its principles. Since the last inspection, he has modified
his approach to leadership and, in particular, to his management of the
leadership team. He is aware of the particular strengths of the other members
of the team and allows each to take full responsibility for designated aspects of
the management of the school.

168. The two deputy headteachers and one of the assistant headteachers have
considerable experience of working at senior management level; they apply
strong management skills to good effect in leading particular initiatives, and
their effectiveness is reflected in many of the improvements that have taken
place in recent years. The other assistant headteacher and the seconded
member of the team are developing well in their new roles and have already
begun to make valuable contributions in their designated areas of
responsibility.

169. Members of the leadership team work together very well as a team; they each
bring different strengths to the team and therefore complement one another
effectively. They have suitably high expectations of pupils and staff. With the
exception of the seconded member of the team, each acts as a line manager
to several departments or year groups. They provide good support and
represent their departments well at leadership team meetings. In addition,
they evaluate examination performance and challenge aspects of the work of
their departments. Regular meetings, held half-termly with heads of
departments and fortnightly with heads of year, provide a sound structure for
this practice. All staff value these arrangements which have led to
improvements in provision and standards. The line management system has
helped to improve the quality of middle management but a degree of
inconsistency remains at this level.
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Most middle managers carry out their roles effectively, and there are a few
examples of outstanding practice in this area. The school has recently

achieved accreditation through the Investors in People Leadership and
Management Model, and its preparations for this made an important
contribution to the devel opAihkeadsofgebr mi
and many heads of department provide strong leadership of their teams.
Leadership and management are less strong in a few subject areas.

All managers have appropriate job descriptions and suitable allocations of time
to allow them to carry out their duties effectively.

Good communication and teamwork help to ensure that all staff have a shared
under st anding of the school Opsogrammesf and
regular scheduled meetings, they are able to share ideas and contribute to
discussions about good practice and improving standards and provision.

The school considers arange of relevantd at a when setting
attainments. |t uses targets effectively to
examinations and other assessments.

The school takes account of all national priority areas. It has given due
attention to the development of p u p iearsng skills at key stage 3 and is
investigating the possibility of further developments to the organisation of the
curriculum in order to enhance provision. It has established appropriate
partnerships with other schools and meets in full the requirements of the
Learning and Skills (Wales) Measure, 2009, in relation to courses offered at
14+. However, its efforts to promote uptake for vocational courses have had
limited successtodate. The school s&6 a ransdionframkeynt s
stage 2 to 3 and its provision for ESDGC are outstanding features. Its

provision for bilingualism is less well developed.

Arrangements for performance management are well established and

thorough, and are in place for both teachers and support staff. Performance
management is suitably linked to professional development and has a positive

i mpact on teachersodo wor k. Last year,
was on the common theme of assessment for learning, and developments in

this area have already led to improvements in classroom practice, particularly

in key stage 3.

The leadership and management of the sixth form are good. Students benefit

from good provision, guidance and support, and the school has implemented a
number of suitable strategies aimed at helping students to adjust to sixth-form

work and at raising standards, particularly in Year 12.

The governing body (GB) makes a valuable contribution to the management of
the school. Governors have a range of professional experience and expertise,
which they use well for the benefit of the school. They demonstrate a good
understanding of the main strengths and areas for development in the school
and provide an appropriate level of support and challenge. The main body and
the four committees meet regularly. Additional meetings of the chairs of each
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group and the headteacher ensure that their work is well co-ordinated and their
approach consistent.

Governors contribute well to the strategic direction of the school. They had a
full involvement in the production of the strategic framework document, they
consider draft school improvement plans annually, and they participate in

regul ar reviews of the school 6s progress

Individual governors are linked to departments in the school. In some cases,
these link roles are well established and have an impact on the work of
departments; in others, progress has been more limited, often because
particular governors are not easily available at times that are convenient to the
departments.

The GB fulfils most of its statutory responsibilities. However, it has not
ensured that statutory requirements for religious education in the sixth form are
fully met, and there areaveryf ew omi ssions from the
annual report to parents.

Key Question 6: How well do leaders and managers evaluate and improve

guality and standards?

\ Grade 2: Good features and no important shortcomings

181.

182.

183.

184.

In its self-evaluation report, the school awarded a grade 1 for this key question.
The inspection team judged grade 2 to be more appropriate. This is because,
while many aspects of self-evaluation and planning for improvement are
comprehensive and thorough, inspectors did not identify the outstanding
features required to justify the higher grade.

Members of the leadership team make good use of a broad range of evidence
to monitor and evaluate their areas of responsibility. All have a clear
understanding of the good features and areas for development in these areas,
and across the school as a whole. However, they do not currently use
information from |l esson observations
to inform judgements about standards in subjects.

Well-developed systems for self-evaluation are in place, and all staff
understand these. The roles of senior and middle leaders in relation to self-
evaluation are well established and the responsibilities of senior leaders are
clearly defined. The senior leader linked to each year or subject team has a
good impact in ensuring that systems are implemented consistently. All middle
leaders use a wide range of evidence to evaluate how well their teams are
performing.

The s choevdluaton repert id suitably detailed, covering the standards
achieved by pupils in examinations and assessments at various levels and the
qguality of a very wide range of the
leaders with appropriate guidance in identifying priorities and strategies for
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improvement. The judgements made in this report are clear and are well
supported by evidence.

The inspection team agreed with the schoo
key questions, awarding one grade lower for four questions, and two grades
lower for the remaining question. Where the inspectionteamé s j udgement w

one grade | ower than the s adbeonaihlyst@theo wn e v a
school 6s i n wkataperowstanding featurem Where the inspection
teamds judgement was two grades | ower tha

because of an important shortcoming not identified by the school.

The self-evaluation reports produced by middle leaders show some variation in
guality. Most make appropriate judgements and a minority present particularly
clear evaluations. In a few cases, judgements are not sufficiently critical or
evaluative.

Leaders and managers consult pupils, teachers and support staff on a range of
matters, and they listen to, and take heed of, the views expressed. Thisis a
particularly str on gelffwlaation armngenfentt he school

The leadership team take suitable account of a wide range of information,

including evaluations made by middle leaders, when identifying school

priorities. Current priorities are well focused, manageable and clearly

communicated to all staff. Departmental and year-team improvement plans

are all appropriately Ilinked to the schoo
cleverly integrate these with the priorities they have identified through their

own departmental self-evaluation. In a few subjects, improvement planning

lacks detail and does not place sufficient focus on subject-specific issues.

The school ensures that itss,vsioniaodri ti es r e
values. The school improvement plan is clearly related to its identified

priorities, and contains very good detail about planned actions, how success

can be measured and what resources will be required. In recent years,

effective planning has helped to improve the educational provision made by

the school. Appropriate allocation of resources ensures that plans can be

implemented effectively.

The school has made good progress with addressing nearly all of the key
issues of the last inspection. In particular:

e standards have improved overall, and particularly in science, religious
education and history in key stage 3 and key stage 4, and in English and
history in the sixth form;
¢ sixth-form students are now more independent learners;
the school has established more focused and consistent monitoring and
evaluation systems, which more fully involve all members of staff in the
processes;
¢ the quality and usefulness of homework have improved across the school,;
pupil sé behavi our has iletheippurctuaditglto si gni f i c 8
lessons has also improved;
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e the accommodation available to the school has improved and is now largely

fit for purpose and allows for full delivery of the curriculum; however, there
are still shortcomings in some buildings and in some parts of the school
grounds;

e thereis now appropriatepr ovi si on for pupil sd
the school;

e the curriculum in key stage 4 now meets statutory requirements for the
provision of religious education;

¢ the school now meets the statutory requirement to provide a daily act of
collective worship.

Provision for religious education in the sixth form still does not meet statutory
requirements.

Key Question 7. How efficient are leaders and managers in using resources?

spi

\ Grade 1. Good with outstanding features

192.

193.

194.

195.

This grade mat cdweslf-avadiuatiorsjuddement. f is one
grade higher than that given for Key Question 1. This is because inspectors
judged that extremely efficient financial management is having an impact on
standards and provision in the school. This is reflected in the high standards
observed in the six subjects inspected and in the overall improvement in
standards since the time of the last inspection.

The teaching staff is experienced, well qualified, and sufficient to meet the
needs of all pupils. Nearly all teaching assistants are qualified to the highest
level, and most science technicians have appropriate specialist qualifications.
The school deploys its teachers and support staff extremely efficiently to gain
maximum benefit from their time and expertise. Nearly all lessons are taught
by subject specialists, and the two cover supervisors are assigned to classes
according to their expertise wherever possible. Resource technicians provide
valuable support in science, technology and information technology, and are
highly valued by the teaching staff. The appointment of an assistant to the IT
network manager has strengthened further the day-to-day support for pupils
and teachers.

The administration support staff, together with the finance and data
management teams, give outstanding support to pupils and staff. They are
very well trained to undertake a wide range of duties and to meet their
developing responsibilities. They provide staff with comprehensive financial
plans and reconciliations, together with a range of other valuable information
and support. They also carry out many additional responsibilities thoroughly
and efficiently.

Overall, the provision of resources to departments is good. Books and other

teaching materials are up-to-date and in good condition. Learning resources
produced in-house support pupils well. The good quality of resources has a
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positive impact on the quality of education and the standards achieved by
pupils.

The library has an adequate range of appropriate books and journals. It has a
stock of computers that is well used by pupils, both during lessons and outside
teaching hours. Boys and girls make equally good use of the library lending
facility.

The school has improved its provision of IT resources considerably in recent
years. There are now five networked IT suites, 150 additional networked
computers and a further 88 computers within the department. Three of the IT
suites can be reserved for use by departments. This improvement in provision
has led to increased pupil access to computers, and there are plans for further
developments in this area. The computer network is robust and reliable and is
extremely well managed by the IT network manager and his team. Most
classrooms have a fixed data projector and many have interactive
whiteboards. There remains a shortage of computers in a few areas of the
school.

All pupils have access to a virtual learning environment (Moodle) through the
school website. This contains a range of resources to support and extend their
learning. Moodle is accessed by a growing number of students and is leading
to increased independent study.

The investment in IT has led to improved standards in ICT skills across the
curriculum since the last inspection. The way in which development in this
area is managed, and its impact on improving the quality of teaching and
learning in the school, constitute an outstanding feature.

The accommodation is adequate for the number of pupils on roll and allows for
full delivery of the curriculum. Most rooms are fit for purpose and large enough
to cater appropriately for most class sizes. The refurbished areas of the
school, including demountable classrooms, provide a bright and welcoming
environment for teaching and learning. Most departments have suites of
rooms that are in close proximity to one other, and this has helped to ensure
effective team working within departments.

The estates manager and his team of two caretakers, one maintenance officer
and 21 cleaning staff ensure that the school site is well maintained, clean and
free of litter. There is an ongoing programme of redecoration and
refurbishment. Each year, the estates manager submits a carefully costed
programme of improvements for approval by the committees of the governing
body. He and his team have undertaken much of the work themselves,
securing substantial improvements to the accommodation, particularly in the
creative studies and music blocks and the swimming pool. This is a very cost-
effective way of upgrading facilities and is an outstanding feature.

There remain areas for devel opment .
different levels and access for those with mobility problems is difficult. The
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school has an appropriate access plan in place designed to address this issue.
The lower school block is in need of external repair and general refurbishment.

203. There are well-established procedures to develop teachers and support staff.
Training needs derive from the school 6s p
procedures. This system is extremely well designed and balances very well
the needs of the school with those of the individual. CPD is very well planned
and thoroughly evaluated. Six months after a training event, there is an impact
analysis to measure the benefits on teaching and learning; this is a particularly
strong feature.

204. The staffing and finance committees of the GB meet to discuss the staffing
requirements for each new academic year. These are costed and built into the
proposed school budget.

205. The school provides outstanding guidance and support for newly-qualified
teachers, teachers in the early stages of their professional development and
students undertaking initial teacher training courses. Comprehensive
programmes are in place, and these are well organised and effectively
delivered. Action plans are detailed and carefully designed to meet the needs
of individuals.

206. The school has an agreed structure for teaching and learning responsibilities
and meets statutory requirements for workforce remodelling. Each teacher
has an appropriate allocation of planning, preparation and assessment time.

207. The allocation of capitation to departments is based on an agreed formula that
takes into account a range of appropriate factors. Departments may bid for
additional funding for activities which reflect whole-school or departmental
priorities and show a clear focus on improving teaching and learning.

208. The sixth form provides very good value for money, with an average class size
of 16 in Year 12 and a high proportion of students remaining in school to
complete their A level studies.

209. The teaching and learning, staffing, facilities and finance committees of the GB
ensure that expenditure is closely linked to the priorities identified in the school
improvement plan. Financial decisions are focused appropriately on curricular
needs and improvements in teaching and learning.

210. The business manager reviews spending monthly and provides detailed
reports to the headteacher, governing body committees and heads of
department; the finance committee also undertakes a monthly evaluation of
school spending. The headteacher, the business manager and chairs of the
GB6s four committees meet regularly to co
school has consistently produced a balanced budget, albeit with a reducing
balance of reserves.

211. The school constantly seeks ways of making savings. Recent initiatives
include an online ordering system which attracts a substantial discount, and
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provision for different areas of the school to be heated independently. Energy
efficient lighting has been installed, as well as low-cost multi-function printers
and copiers. There is a regular income from community use of the sports
centre and the swimming pool. The Parents, Staff and Friends Association
also makes a valuable contribution to school funds.

212. The school 6s rigorous, systematic plannin

available budget constitute an outstanding feature and help to ensure that the
school provides very good value for money.
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Standards achieved in subjects and areas of learning

\Engﬁsh

Key stage 3: Grade 2 - Good features and no important shortcomings
Key stage 4: Grade 21 Good features and no important shortcomings
Sixth form: Grade 17 Good with outstanding features

213.

Examination results at GCSE in the last two years have been above national
averages for passes at grades A*/A and A*-C. The attainments of all pupils
except middle ability boys have been in line with, or above, expectations.

214. At A level, examination results in the last two years have been in line with
national averages for passes at grades A/B and A-E and represent very good
achievement for these students.

Key Stage 3

Good features

215.

216.

217.

Most pupils make good progress in their learning, and this is reflected in their
attainment at the end of the key stage. In contrast to the national trend, the
attainment of boys in the last two years is only slightly lower than that of girls.
Pupils with SEN make outstanding progress by the end of the key stage.

Nearly all pupils engage thoughtfully with a range of texts, including texts that
reflect the language and culture of Wales.

Most pupils:
¢ listen and respond purposefully to the teacher and to their peers;

e speak clearly in a variety of situations, showing good awareness of
audience and purpose,;

e show good understanding of character, theme and plot in prose texts, and
have a good awareness of how language features influence both fiction
and non-fiction;

e can select relevant information from texts and use a good range of learning
strategies, such as skimming and scanning and text marking, to clarify
meaning;

e write creatively and imaginatively in a range of forms and for different
audiences and purposes; and
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¢ have a good understanding of how language features and presentational
devices in texts can inform their own work.

Shortcomings

218. A few pupils:

e are passive and disengaged in whole class and group situations and do
not make sufficient progress; and

o write superficially in response to texts.

219. A few more able pupils do not build sufficiently on their prior attainment.

Key Stage 4

Good features

220.

221.

Most pupils build on the skills they have acquired previously and make good
progress by the end of the key stage. Pupils with SEN make very good
progress relative to their ability.

Most pupils:

« listen and respond effectively in pairs, groups and as a class; their
discussions and collaborations in group work are mature and thoughtful;

e have a good understanding of how language features and literary devices
shape fiction and non-fiction texts; they show very good understanding of

character, plot and theme in literature and of persuasive techniques in non-

fiction texts;

e use a range of purposeful learning strategies to locate information, clarify
meaning and support points of view;

e use technical terminology appropriately and effectively in text analyses;
e plan, draft and improve their work effectively; and

e produce extended writing that is creative, purposeful and accurately
presented.

Shortcomings

222.

223.

The progress of a few pupils is limited due to their failure to play an active part
in group work and their over-dependency on the teacher.

The extended writing of a very few middle ability pupils contains basic errors.
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Sixth form

Outstanding features

224.

225.

226.

More able students undertaking the English Language/Literature option make
outstanding progress.

In both language and literature options at AS and A2, more able students show
maturity, sophistication and insightfulness in discussions and in written
responses to texts.

In both options, most students are outstanding in their capacity to:

e work together collaboratively and effectively to develop understanding of
texts;

e work independently; and

e use very purposeful learning strategies such as text marking and concept
mapping to probe meaning.

Good features

227.

228.

229.

230.

Most students make good progress and attain good results at AS and A level.

In discussions, and in their written work, most students show good
understanding of character, plot and theme.

Most students write creatively and accurately in response to a range of stimuli.
They use stylistic conventions with confidence and show good awareness of
contexts.

Many show good appreciation of other interpretations in their reading and
writing.

Shortcomings

231.

A very few students:
e are passive in group discussions;
e are uncertain when responding to unseen texts; and

e attain results in AS and A2 Literature that are not in line with their ability.
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Science

Key stage 3 Grade 1 - Good with outstanding features

Key stage 4: Grade 1 - Good with outstanding features

Sixth form: Grade 2 - Good features and no important shortcomings

232. Examination results at GCSE in the last two years have been well above
national averages for passes at grades A*/A and A*-C. Results represent very
good achievement for these pupils.

233. Examination results at A level in the last two years have been mostly well
above national averages for passes at grades A/B and A-E. Results generally
represent good achievement for these students.

Key Stage 3

Outstanding features

234. Nearly all pupils fully understand:
¢ the purpose and required outcomes of a practical activity;

e how to plan carefully; and
e what they need to do to achieve accurate results.

235. In the key tasks and investigations in class, most pupils carry out
investigations to a high degree of accuracy, understand fully the need for
reliable results, and show outstanding communication skills. They draw

thorough conclusions and evaluate their work very well.

236. Most pupils in Year 7 can identify the fact that, when testing the properties of
metals and non-metals, it is important to make the test fair.

237. Many pupils, including those of lower ability:
e answer a range of searching questions thoroughly; and

e contribute significantly to establishing how the lesson activity should be
carried out.

238. A few most able pupils demonstrate exceptional knowledge and understanding
of course work.
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Good features
239. Most pupils:

e can recall thoroughly a wide range of information;

can explain basic scientific ideas such as the theory of particles;

gain understanding of new concepts quickly;

demonstrate a good range of comprehension and analysis skills to handle
information well; and

make good progress in lessons and over time.

240. Nearly all use appropriate scientific terminology.

Shortcomings

241. A few pupils:
e do not show a clear understanding of more complex concepts; and
o pvercqmp_licate iIssues, drawing in irrelevant factors when planning

investigations.

Key Stage 4

Outstanding features

242. Most pupils, of all abilities and in all areas of science:

¢ demonstrate a very clear knowledge and understanding of concepts, such
as red shift in their study of the stars; and

e can apply their knowledge confidently and accurately to new contexts such
as examination questions.

243. Most pupils, especially in biology, carry out practical work such as producing
cultures in an organised and thoughtful manner. They plan and undertake
their work safely, and reflect carefully on what they have done and seen.

244. In chemistry, most pupils possess high skills in writing chemical formulae and
equations consistently and accurately. They can then gain all necessary
information from the equations they have written.

245. Pupils of lower ability make significant progress during lessons, gaining a clear
understanding of, for example, the carbon cycle.
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Good features

246.

247.

248.

Most pupils demonstrate good knowledge and understanding of an extended
range of terminology.

Many pupils:

e are able to plan an investigation well, identify the one variable they can
change and what they must measure;

e carry out practical activities efficiently, make measurements as accurately
as possible and have a clear idea of purpose and how they intend to take
their knowledge onwards; and

e in written work, show well developed comprehension skills, draw accurate
graphs, gain information from them, and record practical results
appropriately.

The majority of pupils of middle to lower ability can recall a good range of
previous knowledge such as different types of compounds and their properties
and half life.

Shortcomings

249. About half of pupils produce answers that are a little brief and lack depth and
rigour.
250. A minority of pupils:
e work too quickly through an activity and give too little thought to outcomes;
and
e are not careful enough when using formulae and units.
251. A few pupils of lower middle ability make no progress during the lesson.
Sixth form

Good features

252.

Nearly all students:

e are able to identify the key features of an Advanced Notice examination
paper in physics and demonstrate very good analytical skills;

e use modelling to develop their ideas; and

¢ demonstrate good drawing skills, especially in biology.
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Many students:

e demonstrate good recall, for example, typical reactions of groups of
elements;

e can explain practical observations using theoretical concepts;

¢ demonstrate the ability to apply knowledge to new circumstances, identify
key points and solve problems; and

e use more advanced formulae and equations to solve problems and carry
out calculations accurately.

The majority of pupils use practical apparatus such as burettes and
microscopes well.

Shortcomings

255. A few students:
e show some confusion over the connections between a number of different
concepts; and
e do not demonstrate enough rigour or depth when reviewing practical
evidence or answering A level style questions.
| History

Key stage 3: Grade 11 Good with outstanding features
Key stage 4: Grade 11 Good with outstanding features
Sixth form: Grade 21 Good features with no important shortcomings

256.

257.

Examination results at GCSE in the last two years have been significantly
above national averages for passes at grades A*/A and A*-C. Most pupils
perform close to expectations.

Examination results at A level in the last two years have been below the
national averages for passes at A/B and A-E and significantly below
expectations. However, current A level students are making progress in line
with or above expectations.
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Key Stage 3
Outstanding features
258. Most pupils:

e become more and more secure in their chronological awareness, making
perceptive comparisons within and across historical periods;

e use their knowledge and understanding to make informed decisions about
the significance of the events they investigate; this is particularly so for
middle ability and less able pupils who use very specific terms for the
events and people they study;

« plan their enquiries effectively: they pose questions which become
increasingly searching as their knowledge %rows; they carry out purposeful
independent research, for example into 19" century Cardiff; they expertly
recognise when sources show bias and therefore do not present a
complete picture of the past; they evaluate their enquiries intelligently with
increasing accuracy; and

e construct written explanations of events with growing clarity and precision;
middle ability and more able pupils do this with increasing levels of
sophistication.

Good features

259. Most pupils make reasoned judgments about interpretations, suggesting likely
reasons for differences in the views of historians, for example, in the case of
the Amritsar Massacre.

Shortcomings

260. There are no important shortcomings.

Key Stage 4
Outstanding features
261. Most pupils:

e use their extremely detailed knowledge and understanding to reach
confident judgments about the periods they study; and

e use very specific details about change within and across historical periods
in discussion of each period they investigate; they do this with increasing
accuracy across the key stage; this directly impacts on the outstanding
guality of their written answers to questions about progress and change
over time.
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262. Many pupils consider why developments or individuals are significant, for
example scientists in the Renaissance, and consistently present well
considered reasons for this.

Good features

263. Most pupils interrogate sources, testing them for reliability and constructing
arguments based on their limitations or usefulness. In doing this, they make
good use of a variety of sources, both visual and written.

Shortcomings

264. There are no important shortcomings

Sixth form

Outstanding features

265. Most students have an extensive knowledge and understanding of the events
they study. Their writing shows detail and precision, and reflects a very good
sense of period. They confidently apply the language of significance.

Good features

266. Most students:
e use good research skills to complete well explained coursework; they read

widely and discriminate wisely when using the internet for historical

information;

e consider the complexity of causation using specific historical language
orally and in writing;

e understand clearly why historians disagree; they contrast and compare
these in detail, for example when considering the many interpretations of
the Holocaust; and

e analyse events and issues to construct well thought-out arguments; they
learn these skills quickly to make good progress at the start of the course,
for example when explaining the causes of the French Revolution.

Shortcomings

267. There are no important shortcomings
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Art and Design

Key stage 3: Grade 11 Good with outstanding features
Key stage 4: Grade 11 Good with outstanding features
Sixth form: Grade 17 Good with outstanding features

268. Examination results at GCSE in the last 2 years have been above national
averages for passes at grades A*/A and A*-C. These results reflect very good
achievementinr el ati on to pupilsd ability.

269. Examination results at A level in the last 2 years have been above national
averages for passes at grades A/B and A-E. These results reflect very good
achievement in relation to pupilsdé abilit
Key Stage 3

Outstanding features

270. Most pupils make very good use of sketchbooks to practise, developing
recording skills that are outstanding.

271. They use materials, tools and techniques with increasing confidence and flair,
and in each year across the key stage they make significant progress in
building on their knowledge, understanding and skills.

272. Many pupils:
e demonstrate that they are able to make images and artefacts, such as
paintings of fish and sculptures of distorted self portraits, to a standard that

is outstanding; and

e use a variety of processes including painting, drawing, collage and
ceramics to a standard that is outstanding.

Good features
273. Many pupils:

« make good use of what they know and understand about the work of other
artists to inform and enrich their own work; for example, stories inspired by
Aboriginal art, lead to practical work that is innovative and personal;

e use sketchbooks well to collect, collate and present their ideas, thoughts
and feelings; the more able express their ideas fluently and with
confidence; and

« show, through their project based on Egyptian art work, that they

understand the relationship between the work of others, from different
cultures, places and times, and their own work.
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274. Many pupils with additional learning needs achieve standards above expected
levels.

Shortcomings
275. A few pupils in Year 9 are too reliant on copying from second-hand sources.
276. |'n a minority of cases, pupilsd analysis
277. A majority of pupils make very little use of subject-specific software for
manipulating images and developing ideas.
Key Stage 4
Outstanding features
278. Most pupils:
e systematically develop a critical appreciation of historical and contemporary
practitioners; this has a significant impact on the excellent standards that

they achieve in their own practical work;

e use their sketchbooks to document methodically and thoroughly their
observations, thoughts, experiences and ideas; and

« are highly skilled across a wide range of artistic processes; during the key
stage they show resilience and commitment to mastering the methods of
making drawings, paintings, and ceramics; they make three-dimensional
structures that show imaginative and proficient use of materials, tools and
techniques; they make paintings that show skilful use of wet and dry
materials.

Good features
279. Most pupils:
e are able to investigate a theme and present articulately information gathered
from a wide selection of art, craft and design resources, including visits to
galleries, books, and the internet; and

e are able to build successfully on prior knowledge and skills through
accomplished peer assessment and critical self evaluation.

Shortcomings
280. A few pupils:

e rely too heavily on photographs when recording from observation; and
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e struggle to analyse the work of others critically; consequently their
understanding of the work of others lacks rigour and depth.
Sixth form
Outstanding features
281. Nearly all students:
« are able to follow personal lines of enquiry; their research is focused and
sustained, and leads to highly innovative, accomplished, sophisticated and

creative images and artefacts; and

e demonstrate outstanding technical competence across a range of
processes.

282. Nearly all students who choose to use ICT for manipulating images achieve
outstanding success.

Good features
283. Nearly all students:

o reflect critically on their own work and make good progress in every aspect
of the course; and

e develop ideas well from resources that they have collected and collated.
Shortcomings

284. A few students adapt the ideas of others rather than develop their own.

Music

Key stage 3: Grade 21 Good features with no important shortcomings
Key stage 4. Grade 11 Good with outstanding features
Sixth form: Grade 17 Good with outstanding features

285. Inthe last two years, GCSE examination results have been significantly above
national averages for passes at A*/A and A*-C. They represent very good
achievement for pupils in relation to their ability.

286. The proportions of students achieving grades A/B and A-E in A level have

been significantly higher than national averages for the past two years. These
results represent good achievement in relationto s t u d alilitys 6
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Key Stage 3

Good features

287.

288.

289.

290.

Most pupils in Year 7, and many pupils in Year 8, sing with enthusiasm, good
intonation, and good diction. Many can maintain an independent melody line
when singing in parts.

Most pupils in all years can perform fluently on a range of classroom
percussion and keyboard instruments, using good technique. Pupils who
receive additional instrumental lessons make good use of their own
instruments in class.

Most pupils make good progress when working in groups and pairs to
compose pieces in response to a variety of stimuli. Many of these pieces are
imaginative and contain good musical interest. Many Year 9 pupils create
imaginative individual compositions using ICT, and a few of these are
outstanding.

Most pupils have a good understanding of the musical elements. They can
identify aspects of their use when they listen to music, and they make good
use of appropriate terminology when responding to what they hear. They have
a good grasp of prior learning and talk informatively about their work.

Shortcomings

291. The quality of singing is not consistent across all classes, particularly with
respect to tone quality.

292. A minority of pupils have difficulty keeping in time when they perform, and lack
the technical skills needed to perform fluently and accurately.

Key Stage 4

Outstanding features

293.

294,

Many pupils produce imaginative and interesting compositions that are of a
high standard. They make very effective use of ICT as a compositional tool.

Many pupils are highly perceptive when they listen to music, and use
appropriate terminology effectively when describing what they hear.

Good features

295.

296.

Most pupils achieve at least good standards on their chosen instrument or
voice.

All pupils show a good understanding of the use of musical elements, and
display good knowledge of prior learning.
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Shortcomings

297. A few pupils have difficulty keeping in time when they perform with others, and
tend to rush.

Sixth form

Outstanding features

298. Many students perform to a very high standard on their chosen instrument.

299. Many students produce outstanding compositions using ICT. These
compositions are imaginative in their use of texture, harmony, timbre and
structure.

Good features

300. All AS and A level students display good listening skills, and show a very good
understanding of features within their set works. They make good use of
terminology when commenting on music.

301. Music technology students have a good understanding of MIDI. They have a
good understanding of various techniques and effects, and can identify these
in music of different styles. These students also produce sequencing and
multi-track exercises that are of a good standard.

Shortcomings

302. Although most music technology students are articulate when describing what
they hear orally, they are less fluent when expressing themselves in writing.

Religious Education (including Religious Studies)

Key stage 3: Grade 21 Good features and no important shortcomings
Key stage 4. Grade 21 Good features and no important shortcomings
Sixth form: Insufficient evidence on which to make a judgement

303. No pupils were entered for the GCSE full course in 2008. The one pupil
entered in 2009 attained a result that was in line with expectations. Current
Year 10 and Year 11 classes reflect an improved uptake for the full course.

304. GCSE short course results at A*/A and A*- C were well above the national
average in 2008 and close to the national average in 2009. The proportion of
pupils entered for this course was significantly higher than the national
average in each of those years.
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Key Stage 3

Good features

305. Most pupils across the ability range have good factual knowledge and
understanding of the units of work studied. They make good progress in
learning across the key stage.

306. Pupils with SEN make good progress. They make good contributions to group
and class discussions on the topics studied, and their written work is of good
quality.

307. Nearly all pupils engage in extensive research and make presentations of
good quality based on this research.

308. Most pupils:

are confident in expressing and justifying their personal standpoints on
moral and religious issues; they ask appropriate, and sometimes searching,
guestions;

show an awareness of how religious belief influences behaviour; for
example, they understand that moral decisions and actions are influenced
by what a person believes;

have a good understanding of religious symbolism associated with different
religions; for example, when studying the Jewish Passover, they
understand the significance of items on a Gederddish;

use religious language appropriately and demonstrate a good
understanding of key terms and concepts such as the Muslim concept of
6jihadé; and

use evaluation skills with confidence.

Shortcomings

309. A few pupils:

simply describe beliefs and practices rather than offering explanations or
justifications for them; and

have a limited understanding of the link between religious belief and
practice and contemporary society.
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Key Stage 4

Good features

310.

311.

312.

Nearly all pupils, across the ability range, show good knowledge and
understanding of the units of work studied.

Nearly all pupils:

are aware of the differences between secular and religious approaches to
how the world was created and understand well the authority that
Christians give to the biblical account of creation; many can distinguish
between literal and non-literal interpretations of the creation story;

develop the skills, knowledge and understanding necessary to enable them
to raise, and respond to, religious and moral questions; and

have good evaluation skills and can weigh up pros and cons of an
argument, give alternative viewpoints and justify their point of view,
drawing on religious and contemporary evidence.

Most pupils:

identify similarities and differences between and within religions; for
example, they can identify denominational differences regarding views on
sex before marriage and contraception, and also appreciate the ways in
which Jews and Christians differ in some beliefs and practices;

use religious language appropriately and demonstrate a good
understanding of key terms and concepts; and

enhance the quality and depth of their work through effective pair and
group discussions; those pupils taking the full course have well-developed
debating skills and demonstrate a depth of understanding.

Shortcomings

313. A few pupils:

give insufficiently detailed oral and written responses; and

do not draw upon enough evidence to support their viewpoints or the
viewpoints of others.

Sixth form

314.

315.

No pupils have taken a public examination in this subject in recent years.

There is insufficient evidence on which to make a judgement on standards in

religious education in the sixth form.
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School's response to the inspection

We are delighted that, in terms of both standards and teaching and assessment, high
proportions of the lessons that inspectors observed were awarded grades 1 and 2,
with percentages above, and in some respects well above, national average and
target figures. The improvement since our last inspection that this reflects is
testimony to the quality and professionalism of the staff and the hard work of our

pupils.

We are also pleased that inspectors identified a number of outstanding features,
especially in relation to our out-of-hours and extra curricular provision, the way our
youngsters are cared for, guided and supported and our efficiency in maximising the
use of our resources.

We shall address the recommendations thoroughly and with the same commitment
that has brought about the many improvements since 2004 that were identified by the
inspection team. Indeed, we are pleased to note that a number of the
recommendations made by the inspectors are recognised as forming part of our
current planning procedures and can confirm that the others are being built into our
2010-11 development plan.

We should like to thank all those parents, local authority officers, heads of local

primary schools and others in the community who supported the school and the
quality of its provision during the inspection process.
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Appendix 1

Basic information about the school

Name of school

Radyr Comprehensive School

School type Secondary
Age range of pupils 11to0 18
Address of school Heol Isaf
Radyr
Cardiff
Postcode CF15 8XG

Telephone number

02920 845100

Headteacher

Mr Steven M Fowler

Date of appointment

September 1995

Chair of governors /
Appropriate authority

Mrs Margaret Lloyd
Cardiff

Reporting inspector

Dr Kevin Adams

Dates of inspection

26" 1 30" April 2010
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Appendix 2

School data and indicators

Year group Y7 Y8 Y9 Y10 | Y11 | Y12 | Y13 Total
Number of 201 | 174 | 185 | 180 | 205 | 154 | 159 1258
pupils
Total number of teachers

Full-time Part-time Full-time equivalent (fte)
Number of teachers 64 15 72.7
Staffing information
Pupil: teacher (fte) ratio (excluding special classes) 17.3:1
Pupil: adult (fte) ratio in special classes -
Average teaching group size 23.1
Overall contact ratio (percentage) 74.9%

Percentage attendance for three complete terms prior to the inspection

Y7 Y8 Y9 | Y10 | Y11 | Y12 | VY13 Whole school
(=Y71 11)
Term 1 949 [92.8 [93.0 [92.0 [91.6 |91.6 | 83.9 92.9
Term 2 94.8 [ 92.0 [ 92.3 [90.9 [89.0 |91.4 | 83.2 91.8
Term 3 974 (948 | 94.8 |94.8 |93.1 | 96.2 | 85.5 95.0
Percentage of pupils entitled to free school meals 6

Number of pupils excluded during 12 months prior to inspection

20 temporary
0 permanent
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Appendix 3

This report uses data for 2009 for LEA and Wales comparative information

Radyr Comprehensive School LEA/School no: 681/4070
Cardiff
School comparative information: National Curriculum Assessments 2009 with benchmarking
Key Stage 3

Percentage of boys, girls, and pupils achieving at least the expected level (Level 5+):

Boys Girs Pupils
School 2009 LEA 2009 Wales 2009 School 2009 LEA 2003 Wales 2008 School 2008 LEA 2009 Wales 2009
English 85 65 63 92 a0 78 88 73 71
Welsh ; a1 67 94 83 ; 88 75
Maths 86 74 72 93 77 75 89 75 73
Science 90 76 74 92 a0 78 91 78 76
csl 81 59 57 89 69 66 85 64 61

expectedievel (Level 5+)

Pupils

School Performance over time (2005 - 2009)

100
— g,
P S
D~
BaE 60
28 2
=
2
0
English Welsh Maths Science csl
Contextual Information
Benchmarked against schools with a similar percentage of pupils eligible for free school meals.
School's results shown in greyed boxes. Column headings refer to...
Quartile 1 School is in the top 25 per cent. Free School Meal Group
Quartile 2 School is in the top 50 per cent but not the top 25 per cent.
Quartile 3 Schoaol is in the bottom 50 per cent but not the bottom 25 per cent. Less than 10 percent eligible for FSM
Quartile 4 School is in the bottom 25 per cent.
Lower : -
' : ’ Median ; Upper Quartile .
Quartile 4| Quartile Quartile 3 Cuartile 2 Quartile 1
Boundary Boundary Boundary
English 78 82
elsh 72 79
Maths 78 83
Science 83 g7
CS| 69 76

Notes:
1. Figures for Welsh refer to attainment in Welsh first language only.

2.CSl= Core Subject Indicator. To achieve the CSI a pupil must achieve at least the expected level 5 in both Mathematics and Science
and either English or Welsh first language.

3. If there were no pupils eligible for assessment in a subject for a particular year the graph will discontinue and show a gap for that
year.
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